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Abstract Literature Review: Chapter 2 Theoretical Framework: Chapter 3 Curriculum: Chapter 4 con’t . 
The curriculum presented is for struggling high school 

readers so that they can have mini -mastery experiences with two 
high yield reading strategies – self-questioning and summarizing – 
to improve their reading comprehension, which will build self-
efficacy and help them to develop a growth mindset . The question 
that drove this research is what is the best way to meet the 
academic needs of a diverse student population in a high school, 
remedial reading class in a way that helps them to build their 
literacy toolbox and develop a respect for and maybe even a love 
of lifelong learning? 

The curriculum is built upon current research from the 
Active View of Reading Model in conjunction with best practices in 
reading comprehension strategies and tools to build self-efficacy 
and a growth mindset . The unit plan outlines how to utilize self-
questioning and summarizing to increase students’ 
comprehension by using a variety of graphic organizers to help 
them organize and comprehend short stories, videos, novels, 
textbooks, and informational resources that can be found in an 
Environmental Science classroom . It also incorporates Fisher and 
Frey’s Gradual Release Model and collaborative conversations to 
help students increase self-efficacy. While it is presented as a 
whole unit, it is designed to provide teachers with ideas and 
stimulate conversations among colleagues as these struggling 
readers are young adults who will soon graduate, and they 
deserve to have the confidence that comes with being a proficient 
reader . 

Introduction: Chapter 1 

• Research  shows tha t a sign ifican t num ber  of  students lack 
readiness for success in the workforce . 

• The solu tion for m any school d istricts is to p lace struggling 
studen ts  in remedial reading classes to he lp them deve lop the 
necessary skills. 

• Unfortuna te ly,  studen ts lack the ab ility to transfer the 
knowledge tha t they learn in the rem ed ia l  read ing  class in to 
o the r learn ing and  rea l-world situa tions. 

• There fore ,  they find them se lves  in the rem edia l  read ing  class 
year a fte r year, which fu rther confirms their belief tha t they 
cannot  read . 

• However, re search shows tha t he lp ing  studen ts  build self -
efficacy can increase the like lihood tha t they will bu ild the 
necessary skills in the rem edia l read ing  class and  use tha t 
knowledge  ou tside  of  the classroom . 

• Curren t  re search a lso exp la ins tha t rem edia l  read ing  teachers 
need  to he lp studen ts build their literacy toolbox and  he lp 
them to deve lop the confidence  tha t the skills they learn will 
he lp them access even the m ost cha llenging texts. 

• Mini -mastery experiences utilizing two h igh im pact read ing  
stra tegies – self -questioning and summarizing – will he lp 
studen ts  increase the ir read ing  com prehension  which will like ly 
bu ild se lf-e fficacy and  he lp them deve lop a growth m indse t. 

• The Simple View of Reading Model : Reading  = decod ing  x 
com prehension  and  Scarborough’s  research find ings  as  
dep icted  in the graph ic be low has  p rovided  the foundation  for 
the rem edia l read ing  curricu lum since it ’s pub lica tion in 2001. 

• In 2021, Duke & Cartwrigh t bu ilt  on  work of Gough & Tunm er  as  
we ll as  Scarborough  to crea te the Active View of Reading 
Model dep icted  in the graph ic  be low. 

• Duke & Cartwrigh t’s m ode l  p rovides  a m ore com prehensive  
pe rspective on a ll o f  the com ponents  tha t in fluence  read ing  
com prehension ,  specifica lly they include  active self -regulation 
as  we ll as  b ridging p rocesses and  language com prehension . 
They found the m ost sign ifican t gap for struggling readers  
rested  in the ir lim ited se lf-regu la tory process skills a lso known 
as  read ing  com prehension  stra tegies. 

• Accord ing to a m eta -ana lyses  by John Hattie and  find ings  of  
o the r researchers, two high yield reading comprehension 
strategies are se lf-question ing  and  sum m arizing. 

• Additiona l  support  for studen ts  can be  found  in Bandura’s  
sem ina l work, which exp la ins how educa tors and  researchers 
have found  self -efficacy to be  an  e ssen tia l qua lity of  successfu l 
lea rne rs. 

• This can be  acqu ired  by studen ts  when teacher  p rovide  them 
with experiences  th rough  four sources : pe rform ance m aste ry, 
vicarious experience , ve rba l pe rsuasion and  em otiona l a rousa l. 

• Carol Dweck’s re search shows tha t a s  studen ts  have m in i-
m aste ry experiences  th rough  the four sources of  in form ation , 
they begin to see and  be lieve tha t they can grow and  becom e 
e fficien t readers  which p rope ls  the ir growth and  academ ic  risk-
taking. They deve lop a growth mindset . 

• By the tim e tha t struggling reader  reach h igh school, years of  
fa ilu re m ake closing the ach ievem ent  gap m uch m ore 
cha llenging. 

• Additiona lly, h igh school  curricu lum often includes  studen ts 
need ing  to access con ten t  by read ing  h igh leve l in form ationa l 
texts. However, he lp ing  these studen ts  is possib le with the righ t 
approach . 

• Self -Efficacy Theory : Bandura  p rovides  specific pa ths  for 
he lp ing  struggling, h igh school  readers  to find success and  
growth even when they expect fa ilu re to be  the resu lt of  trying 
to learn . 

• A productive learning environment a llow studen ts  to : 

• See the ir pee rs  struggling with cha llenging tasks and  find ing  
success. 

• Experience  trying and  succeed ing  a t  cha llenging tasks. 

• Rece ive  feedback  and  encouragem ent  for a ttem pting to try 
cha llenging tasks regard less of  whe ther  or  not  they succeed . 

• Take risks in a supportive  environm ent  in which it is sa fe to 
m ake m istakes and  even fa il som etim es. 

• Growth Mindset Theory : Dweck ou tline m ethods  for he lp ing  
studen ts  in te rna lize se lf-e fficacy theory and  use it so tha t they 
can d irect the ir own growth and  learn ing. 

• Active View of Reading Model : the curricu lum is based  on th is 
m ode l  which adds  se lf-regu la tory p rocessing  skills to the 
existing curricu lum which is based  upon  Scarborough’s  Sim ple 
View of  Read ing. 

• Self -Regulatory Processing Skills : those which have been  
deem ed  m ost e fficacious by educa tors and  researche rs a re se lf-
question ing  and  sum m arizing. 

Curriculum: Chapter 4 

The  un it was designed  to  p rovided  studen ts  opportun itie s to  
p ractice  and  learn  how to  use  se lf-question ing  and  sum m arizing  
to  com prehend  texts  rea l-world  texts  and  resources.  The  hope  is  
tha t they will deve lop skills tha t they can transfe r to  o the r classes 
as  we ll  as  to  rea l-world  read ing experiences.  There fore , it  is  
im portan t tha t studen ts p ractice  with texts and resources tha t a re 
re levan t to the ir lea rn ing and  life . 

The resources  chosen  can  be  found  in  an  Environm enta l  
Science  classroom . Each  activity is pa ired with a  re levan t re source 
to  he lp  studen ts extract in form ation tha t he lps them  be tte r 
understand  the  answer to  the  essen tia l  question :  What  im pact  do  
hum ans  have  on  the  environm ent?  

Throughout  the  le sson ,  studen ts  will work  both  collabora tive ly  
and  ind ividua lly to  increase  m in i-m aste ry  experiences  as  we ll as  
se lf-e fficacy. A particu la r em phasis is a lso  p laced  on u tilizing 
feedback  tha t he lps  p rom ote  a  growth  m indse t  in  studen ts.  

The  resources  include :  
• A vid e o 
• Two ch ild ren’s  books  
• Two chap te rs ou t of a textbook 
• A chap te r  from  a  nove l  
• Five in form ationa l texts 

The  teach ing tools tha t a re  u tilized  include :  
• Discussion  and  collabora tion  stem s  
• Practice  crea ting  and  answering various types  of  

questions  
• Hexagonal th inking activitie s 
• Graphic  organ ize rs such  as  Venn  d iagram s,  word  sorts,  

Corne ll Notes, m ind  m aps,  and  a  jigsaw graph ic  
organ ize r. 

The  un it cu lm ina tes  in  an  opportun ity  for  studen ts  to  
showcase  the ir skills  and  new con ten t knowledge  with  a  
hexagonal  th inking graph ic. Th is  activity  shows  the ir  
com prehension  of a  varie ty  of  re sources  a long with  the ir  ab ility  
to  syn thesize  the  in form ation  and  m ake  connections be tween  
the  various top ics. 

Conclusion: Chapter 5 
Teachers  need  a solid curricu lum based  on  p roven research 

and  a la rge toolbox of  stra tegies if they want to he lp struggling 
h igh school  readers. It can be  accom plished when teachers use 
resources tha t a re connected to studen ts’ lives and  learn ing. With 
repea ted  p ractice with h igh yie ld read ing  com prehension  
stra tegies, specifica lly se lf-question ing  and  sum m arizing, studen ts  
can use m in i-m aste ry  experiences  to bu ild  the ir skill se t and  se lf-
e fficacy. Th is p rocess can he lp foste r a growth m indse t  tha t 
studen ts  can take with them in to the world a fte r gradua tion . 

The next steps to fu rthe r th is re search a re to de te rm ine 
which con ten t  a rea texts a re m ost im pactfu l  to studen ts. 
Resources  need  to be  scaffolded by read ing leve l in itia lly, so tha t 
studen ts  a re ab le to bu ild those m in i-m aste ry expe riences. Fina lly, 
the curricu lum needs  to be  te sted to de te rm ine if focusing  on 
instruction and  in ten tiona l  p ractice on se lf-question ing  and  
sum m arizing will crea te m in i-m aste ry experiences  tha t increase  
com prehension  and  se lf-e fficacy which will boost  a growth 
m indse t. 
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