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Abstract 

 As the world is becoming more interconnected, the importance of having a well-rounded, 

global education is necessary.  To meet those needs, many students are electing to study abroad 

during their time in college.  Although research has been done to examine the direct benefits of 

studying abroad, there has been little research done to differentiate the impacts of short-term and 

long-term study abroad.  This research looked at how students reflected on both their short-term 

and long-term study abroad experiences and it examined the benefits of both lengths of travel.  A 

quantitative analysis was done to analyze the benefits of short-term study abroad, and a 

qualitative analysis was done to analyze the benefits of long-term study abroad.   

 The sample data were gathered from Otterbein University students who had participated 

in study abroad experiences within the last two years.  Students who studied abroad short-term 

participated in a survey known as the Global Perspectives Inventory (GPI) while students who 

studied abroad long-term participated in interviews.   

 While results yielded that participants believed they benefited directly from their study 

abroad experiences, there was no evidence to suggest either long-term or short-term was more 

beneficial than the other.   
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Introduction 

Within the last 30 years, there has been a significant increase in the number of students 

wanting to participate in university-sponsored study abroad programs.  One such study found a 

232% increase in participation in study abroad programs from 1985 to 2002 (Geyer, 2017).   

Another study found that within the last three decades (1990s-present day), participation in study 

abroad programs has more than tripled for undergraduate students (Niehaus, 2019).  Goodman 

(2013) found that about 10% of university students study abroad during their time in higher 

education.  In the 2016-17 academic year, nearly 300,000 university students studied abroad, and 

an estimated 65% of those students participated in a short-term study abroad experience 

(Landon, 2020). 

Because of the increasing rates of college students wanting to study abroad, many 

colleges and universities have begun looking into the benefits of short-term and long-term study 

abroad opportunities.  Research suggested there were many benefits to studying abroad, so 

universities began to encourage students to go abroad during their collegiate careers.  Studying 

abroad soon had become the highest priority among higher education institutions for 

internationalizing their students (Niehaus, 2019).  However, if so many students were being 

encouraged to go abroad, what were the benefits for them and why were they going? 

Many people believed the longer the time abroad, the greater impact a student would feel 

from their experience (Geyer, 2017), which was why most research focused on the impact of 

long-term travels. Long-term study abroad is defined as a study abroad experience that lasts eight 

weeks or more, typically lasting anywhere from a semester to a year abroad.  One study found 

that nursing students who participated in long-term study abroad trips scored higher in global 

perspective growth than those who participated in short-term study abroad (Zorn, 1996), 
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indicating long-term study abroad was more beneficial to the students than short-term.  

Similarly, a 2004 study found that students who participated in long-term study abroad trips 

experienced a significantly greater development of intercultural sensitivity than students who 

participated in short-term study abroad trips (Medina-Lopez-Portillo, 2004).  Although most 

research on studying abroad indicated the more time abroad-the more impactful the experience 

was for students, the National Survey of Student Engagement (2007) found no correlation 

between length of time abroad and intrinsic benefits from abroad experience (Landon, 2020).  

Since there is not conclusive evidence indicating long-term study abroad is more impactful than 

short-term, more research needs to investigate the impact of both long-term and short-term study 

abroad programs.   

Short-term study abroad is defined as a study abroad experience that lasts eight weeks or 

less.  Most often, universities and program providers offer these opportunities in the beginning of 

summer (May-Term) or at some point during winter break (J-Term).  For these programs, 

students either can go to an international university to study, or they can go on a faculty-led trip 

to another country.  Most of these experiences are two to three weeks long but could last up to 

eight weeks.  Little research has been done about the impact of short-term study abroad because 

it is a more recent way of offering study abroad opportunities and therefore there is less data 

available to study its impact (Geyer, 2017).   

There are different models for short-term study abroad; I have direct experience with two 

of them.  First are programs led by faculty from the home institutions of the students, where the 

faculty travels to the foreign country with the students (Landon, 2020).  I went on such a faculty-

led trip with 15 other students and two university faculty members to Italy for a May-Term 

course in 2019.  We were in the country for two weeks and we traveled from city to city, staying 
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in hotels, exploring the culture, museums, historical sites, and more.  The current study examined 

the perspectives of other students who participated in similar faculty-led, short-term study abroad 

experiences.  Another approach to short-term study abroad offered by commercial program 

providers is to place individual students with foreign host families and universities for short-term 

courses.  My second study abroad experience exemplified this approach.  I was in Spain for two 

and a half weeks for a short J-Term course.  I stayed with a host family that did not speak 

English, I explored museums and monuments, and I attended a Spanish university.   

Many universities highlight the benefits of studying abroad to their students such as 

experiencing different cultures, acquiring new communication skills, learning new languages, 

and other skills that would make them stand out against their peers to future employers 

(Goodman, 2013).  And indeed, research has shown that studying abroad is correlated to 

enhancing students’ global perspective, self-confidence, independence, understanding of other 

cultures, and appreciation for foreign artwork (Anderson, 2015).  Another suggested benefit to 

studying abroad is that it could liberate students from their limited views of the world.  Doerr & 

Suarez (2018) supported this idea as their study found that studying abroad increased student’s 

ability to see other perspectives and have empathy towards those who were different from them.  

There is also evidence of economic benefits to studying abroad.  Research has found that 

Chinese universities wanted students to study abroad because they had previously brought back 

advanced technologies that helped develop the Chinese economy and also helped the students 

enhance their careers when they returned to China (Tao, 2006). 

Studying abroad can also lead to individual self-growth.  For instance, Doerr and Suarez 

(2018) found studying abroad resulted in higher self-confidence, increased risk-taking, and 

adaptability (Doerr & Suarez, 2018).  Studying abroad can be a terrifying experience; being in a 
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foreign land, not speaking the language, and not knowing anyone.  Once students face those 

obstacles, they feel like they can do anything.  It is difficult to navigate an unknown location and 

have to figure out everything on one’s own.  For students, being able to find their way out of 

those difficult situations can lead to a greater sense of independence.  Although the idea of 

traveling alone can be terrifying for students, most students studying abroad realize their fears 

are for nothing.  Of course, it might not be solely the experiences contributing to the growth of 

those characteristics.  Leaving one’s homeland is not for everyone: previous studies suggested 

that students who studied abroad had more mature and adventurous personalities and 

characteristics than their peers who chose to spend their years of higher education at their home 

universities (Miller, 2015).   

However, it may not be the case that all students who study abroad demonstrate positive 

growth.  As with college at one’s home institution, some people go abroad just for the parties and 

social life instead of the education and personal impact.  Students whose motivation is increased 

knowledge of the world are likely to experience positive growth outcomes whereas students who 

are motivated by a lower drinking age may not (Anderson, 2015).  American students are most 

likely to abuse their time aboard by using it as a vacation rather than a cultural exploration.  

Since in America the legal drinking age is 21, some students go abroad to have a good time and 

legally drink.  For example, in most of Europe, the legal drinking age is between 16 and 18 years 

of age, allowing American students to legally consume alcohol for the first time.  As can be 

expected, if students go abroad merely to drink, they will not experience the intrinsic or cultural 

impacts that other students might who go abroad for the sake of education.   

Whether the students were merely partying while abroad or if they were dedicated 

students, one study found that American students who went abroad dramatically increased their 
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alcohol consumption (Pederson, 2014).  In my experiences, after I went abroad, I began drinking 

wine and liquor with greater frequency, mirroring how in Italy and Spain I would have a glass or 

two of alcohol with nearly every meal.  This cultural difference in alcohol consumption may 

contribute to that increased alcohol consumption that Pederson (2014) noted.   

There are drawbacks to long-term study abroad programs that make them less feasible for 

many students.  Most common among those drawbacks are homesickness, loneliness, and the 

feeling of missing out on experiences at home.  Besides the daunting idea of traveling alone to a 

foreign land, the price of an international education is something that prevents some students 

from participating in study abroad opportunities.  According to the U.S. State Department, the 

average cost of a semester abroad in 2018 was $14,295, with Morocco and Australia being the 

most expensive (Study Abroad Data, 2018).  Factors such as large expenses of abroad programs, 

family and friend obligations, the need for work and professional experiences, and home 

university-required courses often lead students to either not study abroad or choose to participate 

in short-term experiences.  However, most students who have studied abroad, whether long-term 

or short-term, argued that studying abroad was worth the costs because it was an opportunity 

unlike any other (Landon, 2020).   

Although there may be  economic benefits  to studying abroad, such as learning how to 

compete in a global market, becoming educated about global cultures and religions, and being 

exposed to a variety of advanced technologies, I planned to investigate the intrinsic, personal 

benefits for students who studied abroad, and the self-growth they experienced from it.  The 

economic and globalization impacts of becoming internationally experienced might be beneficial 

for the students in the professional world, but what were the personal benefits the students 
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experienced?  How did students’ global perspectives change once they had experienced 

international culture, either in a short-term or long-term study abroad?  

This research project was divided into two different parts: a quantitative study of short-

term study abroad students and a qualitative study of long-term study abroad students.  The goal 

of this research was to determine the impacts of short-term and long-term study abroad on 

students.  Had their experiences somehow changed the students? Did they feel more 

independent? Did they view the world differently?  Had they grown to respect cultures and ways 

of life different from their own?  Did they feel the lasting impacts of their time abroad?  How did 

the impacts differ from short-term study abroad experiences to long-term? 
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Study 1 

Method 

Participants.  Originally, I planned to look at participants before and after their study 

abroad experiences during the Otterbein May Term (a two-week credit bearing course in the 

beginning of May 2020) for Study 1.  I had also hoped to compare results from students who 

participated in travel May Term courses to students who participated in non-travel May Term 

courses.  Due to the challenges posed by the COVID-19 pandemic, all study abroad was 

canceled for the year 2020 and therefore I could not use any comparison groups.  Instead, I used 

students who had studied abroad in the years prior in a delayed post-test format.  All Otterbein 

University students (N=193) who had participated in short-term study abroad experiences (eight 

weeks or less) from Fall 2018-Winter 2019 were contacted.  There were 26 students who 

consented to participate: two males and 24 females, ranging in age from 19-23 years with the 

average age 21.269 years old.  Other notable demographics about the participants included: 

51.9% identified as white, 44.4% were in their senior year of college at the time they participated 

in the study, 33.3% were juniors at the time they participated in the study, 22.2% were pursuing 

degrees in Health and Medical Professions fields, a combined 37% of participants were pursuing 

degrees in Physical or Biological Sciences and Mathematics (18.5%) along with Social and 

Behavioral Sciences (18.5%), 51.9% of participant’s parent’s highest level of education was a 

Bachelor’s Degree, and the lowest reported G.P.A. was a 3.0.  The countries that they traveled to 

for their study abroad were Italy, Spain, Vienna, Cambodia, Honduras, Malawi, Tanzania, 

Uganda, and Vietnam. 
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Measures.  Study 1 was a quantitative analysis.  Participants took the Global Perspectives 

Inventory (GPI; Larry Braskamp, 2008) as seen in Appendix D. The GPI is used to measure 

cognitive, intrapersonal, and interpersonal experiences of students from their study-abroad trips. 

The GPI has a core 35 questions that are used for all its studies, and for this study, additional 

questions were also used.  An example of a core GPI question is, “I take into account different 

perspectives before drawing conclusions about the world around me.” This is on a level of 

agreement scale that reads Strongly Agree (5), Agree (4), Neutral (3), Disagree (2), and Strongly 

Disagree (1).    

This study used a version of the GPI which consisted of the core 35 questions with an 

additional 63 questions regarding cultural perspectives, personal insight, educational 

experiences, information about the most-recent study abroad experience, and the globalization of 

the student.  Questions consisted of level of agreement to each statement, frequency of events, 

and yes/no questions.  For example, one of the questions asked, “How often did you interact with 

individuals from the host country outside of the classroom?” That was on a frequency scale that 

read Never (0), Rarely (1), Sometimes (2), Often (3), and Very Often (4).   

Procedure.  I gained approval to use the Global Perspectives Inventory from the GPI 

Staff at Iowa State University, as seen in Appendix C.  IRB approval was obtained before 

research began and is included in Appendix A.  Participants were recruited via email.  An 

example of the recruitment emails can be seen in Appendix F.  Participation was completely 

voluntary.  Students received the GPI surveys to complete once they signed the electronic 

consent form.  All surveys were electronically distributed and received within a two-week 

period.  No names were on the surveys and participants remained anonymous.  Data from the 

surveys were analyzed and coded for trends and patterns using SPSS software.    
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 The data were analyzed based on four scales of the GPI that were determined to be most 

relevant to the research.  The four scales that were analyzed were Knowing, Knowledge, Social 

Interaction, and Intercultural Wonderment.  All questions that were included in the scales of 

Knowing, Knowledge, and Social Interaction were scored on a level of agreement scale that read 

Strongly Agree (5), Agree (4), Neutral (3), Disagree (2), and Strongly Disagree (1).   The 

questions included in the Intercultural Wonderment scale were scored on a frequency scale of 

Never (0), Rarely (1), Sometimes (2), Often (3), Very Often (4).  The Knowing scale was used 

for understanding the importance of taking value into account when analyzing a person’s 

knowledge and values (Research Institute, 2017).  All scale measures are in Appendix I.  The 

Knowledge scale was used for understanding how different cultures had distinctive and unique 

impacts on society (Research Institute, 2017).  The Social Interactions scale was used for 

understanding how to interact with people of different cultures and being aware of their cultural 

beliefs (Research Institute, 2017).  And the Intercultural Wonderment scale was used to 

understand if students immersed themselves into the foreign culture, partook in activities outside 

of their comfort zones, adapted to the new cultural expectations, and interacted with people from 

the host country in informal settings (Engberg, 2015).  Each scale contained four to seven 

questions from the inventory that were used as measurements.  The purpose of these scales was 

to determine if students experienced changes in their worldly perspectives from their time abroad 

and to analyze other impacts the study abroad experiences had on the students.  Data are 

included in Appendix G.   
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Results 

Analyses of the quantitative data were limited in scope as there was no pre-travel data 

available.  Instead I decided to look at the basic descriptive characteristics of my sample and 

compare them to the norms provided by the test authors of the GPI.  Table 1 illustrates the basic 

means and standard deviations from the GPI researchers and this study. 

 

Table 1: Means and Standard Deviations (S.D.) for GPI at Iowa State and Otterbein 

Scales Iowa State 

Data (2017) 

(N=313) Otterbein 

Data (2020) 

(N=26) 

 Mean  S.D. Mean  S.D. 

Knowing 3.54 0.61 3.83 0.44 

Knowledge 3.85 0.57 3.56 0.79 

Social Interactions 3.48 0.07 3.08 0.51 

Intercultural Wonderment  2.65 1.19 3.15 0.56 

Note: For the Otterbein Study, while there were 26 participants, not all participants answered every question. 

 

When comparing Otterbein University’s data with Iowa State University’s data, there 

were some differences.  In general, the students in the current sample scored close to the Iowa 

State students.  The current sample scored lower on Knowledge and Social Interactions and 

higher on Knowing by approximately 0.29 points of the 5-point scale.  Intercultural Wonderment 

had a larger difference on a 4-point scale. 
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Discussion 

For the Knowing scale, the differences in means were relatively close, but still not the 

same for Iowa State and Otterbein.  This illustrated how not all participants felt strongly about 

their cultural experiences: they did not all fully recognize the importance of cultural values in the 

different countries.  The results indicated that the participants in this study did not think about 

what they experienced abroad in terms of their own lives.  All the participants in the study went 

on short-term study abroad experiences, and for some of those, they were faculty-led.  Since 

some of the study abroad trips were faculty-led, that indicated the students primarily traveled 

together and did not get to experience the genuine culture of the countries they went to, but 

rather they experienced the tourist culture.  Although they did not assimilate into the culture by 

adapting to the other countries’ beliefs, studying abroad had a positive impact on the students’ 

intercultural development (Anderson, 2015).  The students still benefited from their study abroad 

experiences, but because of external factors, they did not carry the other cultures’ perspectives 

with them when they returned home.  Although studying abroad for the eight weeks or less was 

impactful for the students, they either did not have enough time abroad to integrate the culture 

into their beliefs, or they did not experience the true culture of the country because they traveled 

together and lived like tourists instead of integrating into the culture.   

 When I was in Italy, I was on a faculty-led study abroad for two weeks.  Everyone was 

always with two to three other students: we always traveled together.  During the trip, we did not 

try to assimilate to the culture, but rather we lived like true tourists seeing all the famous cites, 

going to the museums, and eating out at restaurants every day.  Although during the time abroad 

we did experience the Italian culture and observed differences between the Italians and ourselves 

and we were able to view the world differently, we did not view ourselves as part of the culture: 
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we were outsiders looking in.  The trip was a beneficial and incredible experience, but from my 

own recollections, from that trip, I did not integrate the Italian culture and belief system into my 

own beliefs.   

My data mean for the Knowledge scale was below the data mean for the GPI study, just 

like it also was for the Knowing scale.  Either due to the lack of interaction with the countries’ 

cultures or the lack of time abroad, the students did not understand the impacts different cultures 

had on the world as strongly as I had thought. 

 Like the Knowing and Knowledge scales, the Otterbein mean score was below Iowa 

State’s mean score for the Social Interactions scale.  For this section, I looked separately at each 

individual scale question and its averages for the Otterbein Data.  One significant finding was for 

the question, “Most of my friends are from my own ethnic background” where the average score 

was a 2.308 (on a scale of 1 to 5).  Since this question was reversed, the lower the score, the 

better in terms of global perspective.  Six participants strongly disagreed (1), and 11 participants 

disagreed (2).  Since the average participant identified as ethnically white, this implied that most 

participants had friends from other ethnic backgrounds: most participants had friends who were 

people of color.  This was important because although research demonstrated that cross-race 

friendships were less common and tend to decrease as children grow older (Roberts, 2017), these 

data suggested that participants in this study had cross-race friendships.  Since most participants 

had interracial friendships while the average person did not, this was significant.  It could have 

been that students who have studied abroad were more likely to do so because they already 

surrounded themselves with people who did not share the same ethnicity as them, making them 

more comfortable engaging themselves in cultures that were not their own or that they were 

more likely to make such friends after a study abroad experience.  In my own experience, having 
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many friends who were from countries outside the United States made it so I was comfortable 

interacting with people from different cultures, and that made going abroad easier and more 

fascinating.   

Unlike the other scales, for the Intercultural Wonderment scale, the Otterbein mean was 

calculated higher than the Iowa State mean.  In looking at the frequencies for the individual 

questions, most students felt strongly they had experienced intercultural wonderment.  The 

questions on this scale were numbered on a scale of one to four (four being the highest).  For 

question one, nine out of 25 participants who answered the question scored themselves as a 4.  

Question two, 11 out of 25 participants who answered the question scored themselves as a 4, the 

same number scored themselves a 4 for question 3, and seven participants scored themselves a 4 

for question four.  With many of the participants ranking their questions highly for this scale, it 

was concluded that students felt strongly they achieved intercultural wonderment from their time 

abroad.  This could be for several reasons.  One reason the Otterbein students scored higher than 

the Iowa State students could be because of the faculty support they received from faculty.  Since 

Otterbein is a small liberal arts school, students and faculty can form close and meaningful 

relationships.  When I decided to go abroad to Italy, one of the contributing factors was the 

faculty that oversaw the trip.  I knew both the professors very well, they had both previously 

been to Italy, and I knew they were knowledgeable about traveling abroad.  Because I had known 

the professors well and had previously worked closely with them, I was able to place my trust in 

them to safely guide me and the rest of the students through our study trip.  Since I placed my 

trust in them, I did not worry about my safety too frequently, and I was able to engage more with 

the culture than I believe others who did not have that bond with their faculty.  Another reason 

Otterbein students scored higher could be because of the school’s encouragement of global ethos.  
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From requiring students to take multiple courses about the cultures and beliefs of other people to 

the mission statement of the university, Otterbein University commits itself to broadening the 

views and beliefs of its students regarding the world.  Since students were exposed to learning 

about other cultures at home, they could have been more comfortable interacting with those 

cultures while abroad.    
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Study 2 

Method 

Participants.  All Otterbein University Students (N=14) who had participated in long-

term study abroad experiences from Fall 2018-Fall 2019 were contacted for Study 2. Long-term 

study abroad is defined as a study abroad trip which lasts longer than eight weeks.  There were 

seven students who consented to participate: four males and three females.  Six of these students 

studied abroad during their junior year of college and one studied abroad her senior year. The 

countries that they traveled to for their study abroad were France, South Korea, Thailand, New 

Zealand, and the Netherlands. 

Measures.  Study 2 was a qualitative analysis.  The goal of the study was to answer the 

six main research questions which were: Had their experiences somehow changed the students?, 

Did they feel more independent?,  Did they view the world differently?,  Had they grown to 

respect cultures and ways of life different from their own?,  Did they feel the lasting impacts of 

their time abroad?, and How did the impacts differ from short-term study abroad experiences to 

long-term?  Participants were interviewed independently about their most recent long-term study 

abroad experiences.  The participants were asked questions from a pre-determined list of 21 

questions ranging from demographics, personal growth, and experiences had while abroad, and 

follow-up questions were also asked during the interviews.  These questions were developed 

both from my own experiences from studying abroad, and the learning goals and vison 

statements from the Otterbein University Study Abroad and Academic Affairs departments.  

While I was abroad, I realized how the world was a vast place with billions of people inhabiting 

it.  I gained clarity of where I stood in respect to the grand scheme of things.  I came to 

understand that the United States was not the center of the world and was not in fact the greatest 
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nation in the world as I had previously been taught.  Through my experiences, I understood that 

other people and cultures lived their lives differently and there was so much more to experience 

in the world than the small town where I was from.  I wanted to see if other students had similar 

experiences.   

I also looked at more formal materials that discuss relevant outcomes from studying 

abroad. The Otterbein University Study Abroad page said, “You come back to the United States 

a different person challenged by what you have experienced and learned, both in and out of class. 

You learn about language, culture and customs of your host country and how the U.S. is viewed 

abroad” (Study Abroad, 2020).  The Otterbein University Academic Affairs Vision Statement 

read, “We promote a university-wide Global Ethos: Our faculty and students are aware of their 

connectedness to others in the local and global community; we embrace opportunities to learn 

about the human condition and engage critically in conversations about ethical responsibilities; 

and we continually integrate and draw upon diverse perspectives and experiences in thinking 

about and acting purposefully in the world” (Academic Vision, 2020).  Questions were 

developed to measure the outcomes described in those statements.  For example, a question I 

asked participants was, “How did this experience impact/ change your global perspective 

(Defined as: A viewpoint that aimed to understand the place or places of individuals, groups, 

cultures and societies in the world and how they relate to each other)?” This question was used to 

determine if participants acknowledged a change in how they thought about the world in terms of 

acting purposefully based on their time abroad.  All interview questions were open ended, 

allowing elaboration from the participants and clarification from researcher.  All question can be 

found in Appendix E.  
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For the duration of the interviews, I took notes on the body language and personality 

characteristics of the participants.  My notes included how they sat (legs spread apart, legs 

crossed), eye contact, hand placement, levels of confidence, etc. Upon the conclusion of the 

interviews and after reviewing my notes, I also noted whether I believed if the participants were 

introverted or extroverted based on their body language and personality characteristics.   

Procedure.  IRB approval was obtained before research began and is included in 

Appendix B.  Participants were recruited via email.  Students were interviewed in the 

Psychology Research Suites on Otterbein University’s campus once they physically signed the 

consent forms.  All interviews were conducted within a three-week period.  Participation was 

completely voluntary.  For those who consented and participated in Study 2, they received $40 

gift cards for retail locations of their choices as compensation for their time.  All interviews 

lasted between 19 and 52 minutes for an average time of 36.96 minutes.  The interviews were 

recorded and later transcribed by the author.  No names were recorded in the transcripts and the 

participants remained anonymous.   

Once the interviews were transcribed, I conducted a thematic analysis in which I 

analyzed the transcripts for similarities among the participants and general themes that were 

applicable to most participants.  For the thematic analysis, I began coding the interviews.  The 

interview coding was performed in two parts.  For the initial code, I listed the participants’ 

demographics such as their majors, gender, if they played sports in college, and where they 

studied abroad.  I also listed their answers for several questions that I noticed received similar 

responses among the participants.  These were personality, mentions of the environment, had 

they previously studied abroad, mentions of friends while abroad, talking about independence, 
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political conversations, should studying abroad become a university requirement, and did they 

recommend studying abroad.   

For the second coding, I looked at the participants’ answers that I listed in the first coding 

and looked for general themes.  These themes were targeted to answer the research questions of 

“What are the individual benefits of studying abroad?”, “Do they view the world differently?”, 

and “Have their experiences somehow changed the students?”  I again listed several 

demographic categories such as gender, the year they went abroad, and where they went.  I then 

transferred my interview notes about the participants’ body language and personality to this 

coding form.  From the initial coding, I noticed several themes emerge which were differences 

between my description of the participants’ personalities and their own, a sense of enlightenment 

or a change in worldly perspective, and a loss of nationalism.   
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Results and Discussion  

Throughout the interviews of the seven interview participants, three major themes were 

observed and analyzed.  Several themes were noticed during the times of the interviews while 

others were not apparent until the transcripts of the interviews were coded.  The themes that were 

discovered were (1) Independence: the feeling that one could accomplish anything on his or her 

own was not completely gained through studying abroad, but rather amplified from previous 

experiences; (2) Personality and social skills: a relationship between observed personality and 

the ability to display characteristics of other personality type (introversion and extroversion); and 

(3) Enlightenment: a sense of clarity and understanding of oneself and the rest of the world.  

These themes were from what I observed about the participants through the interview process 

and through discussions about the transcripts.  I created themes through the critical lens of which 

I saw myself.  These themes were reflections of my personal experiences abroad, even though 

those were only short-term.  

Independence.  Six of the seven participants stated they became more independent as a 

direct result of their study abroad experience.  Being thrown by their own accord into an 

unfamiliar environment, completely alone, and without anyone from their previous support 

systems to support them, the students who went abroad were forced to quickly adapt to their new 

environments and had to do so on their own.  Participant G stated, “[Studying abroad] made me a 

more independent person; being forced to travel by myself and not being around anyone I know, 

there’s no support system to fall back on- you have to be independent and learn to acknowledge 

your own capabilities and strengths.”  That was her first time out of the country on her own, and 

nothing could prepare her to being isolated from all her friends and family in a foreign country.  

This forced her to learn to rely on herself for everything she needed, allowing her to realize how 
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she could theoretically do whatever she set her mind to.  Almost all her fellow participants would 

agree that they grew in their independence as a direct result of their trips abroad.  Participant F 

claimed, “I definitely became more independent and developed an attitude that I can do 

anything,” and Participant D even said, “Doing all that [traveling to the opposite side of the 

world, exploring New Zealand, etc.] on my own was very beneficial for me. I felt more 

independent for sure afterwards.” 

Not only did students in this study claim they gained independence as a direct result of 

their time abroad, but several other studies and institutions showed similar results.  Penn State 

University offers over 200 different study abroad opportunities, and they also believed there was 

a correlation between studying abroad and gaining independence.  The university claimed 

students become independent and self-sufficient (Benefits of Studying Abroad, n.d.) during their 

time abroad.  Similarly, a study from Fairfield University also claimed students gain 

independence from studying abroad.  The author discovered students that studied abroad were 

more likely to be independent, goal-oriented, and able to appropriately handle challenges they 

face (Smith, 2013).   

Although my experience is with short-term travel, I experienced a sense of gained 

independence from my time abroad.  For my study abroad trip to Spain, that was the first time I 

had left the country alone and only my second time flying on an airplane on my own.  I 

independently navigated the airport, figured out when and where my flights were, communicated 

with airport employees in broken Spanish, and once I arrived to Spain, I had to learn to navigate 

the streets on my own without a map and I was without contact to my friends and family back 

home the whole time, forcing me to act independently and learn how to navigate the world.  

These types of experiences are common for both long and short-term study abroad programs.     
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Although almost all the participants agreed they grew in their independence and self-

reliance while abroad, there were previous experiences of independence that contributed to their 

decisions to go abroad.  There was little doubt these students gained independence while abroad, 

nearly every participant in this study had previous experiences of independence which led them 

to study abroad and experience that added growth of independence.  There was a relationship 

between students who studied abroad and had been in situations that forced their independence to 

increase.  Six of the seven participants mentioned where their homes away from college were.  

The participants who mentioned their homes were from New York, Michigan, Illinois, 

Pennsylvania, and Ohio.  All but one were over two hours away from home while attending 

Otterbein University, illustrating they were already independent from their parents before they 

went abroad.   

Attending college in a different state than where their parents lived made commuting 

home less frequent and more difficult than commuting home for students who attended 

universities in-state.  A 1994 study claimed that since attending college was typically the first 

time many young people left home to live separate from their parents, they gained independence 

skills from moving out (Haemmerlie, 1994).  Creating that distance between the students and 

families forced the students to become more independent than they were before attending college 

because they no longer lived under the same roof as their parents and no longer saw their 

families every day.  Since five of the seven students interviewed were from out of state, there 

was a strong correlation between studying abroad and attending an out of state institution.  This 

showed that the students who studied abroad had previous experiences with significant growth in 

their independence, like Miller’s (2015) research that showed students who studied abroad 
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already had different personality characteristics than those who did not study abroad.  Students 

who study abroad have different experiences that lead and prepare them to go abroad.   

It can be concluded that students who went to out of state institutions were more likely to 

study abroad.  However, the participant from Ohio, G, mentioned she lived about an hour away 

from Otterbein University and would commute home almost every weekend.  In this instance, 

although she lived on her own on campus during her time at college, she was not as independent 

as the other participants because she lived closer to home and would visit her family more often.  

Nonetheless, she still experienced a growth in independence while abroad and from leaving 

home to attend a university.  While my original conclusion was studying abroad forced the 

participants to become more independent, there were other factors contributing to that 

independence.   

Another variable that added to the participants’ self-confidence and feelings of 

independence was that 86% of the participants had previously traveled outside of the United 

States.  All but one of the interviewees had been abroad before, either with friends or family, 

which allowed them to be more confident to be able to navigate a foreign land on their own.  

They had done it before with others, so they likely knew at some level they could do it on their 

own.  They were able to experience the growth in their independence from going abroad because 

they had the experience of being abroad to boost their confidence. 

Although the participants did gain a greater sense of independence from their study 

abroad experiences, they did not merely acquire that independence from those experiences alone; 

there were other variables such as previous travel experience along with going to an institution a 

significant difference away from home. 
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Personality and Social Skills.  Six of the seven interview participants labeled themselves 

as introverts.  However, during the interviews, I studied not only the participants’ words, but also 

their facial expressions and body language.  I labeled Participants A, C, F, and G as extroverts 

and Participants B, D, and E as introverts.  For those who I labeled as extroverted, I observed 

behaviors such as “legs crossed, sitting up straight, excited to talk about time abroad, great eye 

contact” (Participant G, interview notes) and “manspreading, intelligent, thoughtful answers, 

confident, relaxed, good eye contact, elaborated a lot, friendly” (Participant C, interview notes).  

For clarification, manspreading was “the act or practice by a man of sitting with the legs spread 

wide apart (as in a public seating area) in a way that intrudes on the space of others” (Merriam-

Webster).  Then, those who I labeled as introverted exhibited the behaviors, “shy, quick to 

answer, little to no elaboration, late to interview (forgot), spoke quickly, nervously rubbing 

hands, sat on edge of seat, good eye contact” (Participant B, interview notes) and “slightly 

hunched, nervous laughing, hands between knees, does not elaborate much, shaky voice, not 

much thought- quick answers, quieter” (Participant E, interview notes).  Although there were 

differences in my labeling and the participants’ labeling of themselves, a study by Allport and 

Cantril found that “each member of an ordinary congregate audience receives a clear impression 

of the personality of the speaker.  Complex visual perceptions of his physical build, posture, 

clothes, and movements, in addition to auditory perceptions derived from his speech and voice, 

make this impression seem accurate and complete” (Allport, 1934).  This illustrated that my 

perceptions of the participants’ personalities could be accurate, and there was a reason as to why 

my observations were different from what the participants thought about themselves.  In a more 

recent study, Yale psychologists that found that although many of the participants in their study 
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did not have formal psychological analysis training, they were able to accurately assess people’s 

personalities based on observation (Gollwitzer, 2018).   

There were two important conclusions that came from analyzing the interview 

participants’ personalities.  The first conclusion was that students who study abroad may be 

more-skilled introverts than the average student.  Psychology claims that introverted people 

prefer to be alone and do activities that do not require other people while extroverted people 

prefer to be in groups and do activities with others (Lieberman, 1971).  By this definition, 

extroverts were energized by being around other people and introverts were drained by being 

around others for periods of time.   Although almost all the participants claimed to be 

introverted, they maintained excellent eye contact throughout their interviews, which was often a 

characteristic of extroverted people and they also did not appear socially drained at the 

conclusions of the interviews.   

If the participants claimed to be introverted, I believed they were.  However, for me to 

have labeled them as extroverted signaled to me that they could act appropriately in given 

situations.  These people were skilled in terms of social interactions and conversations, and 

although they were introverted, they could exhibit signs of extroversion to fit in/ not stand out in 

given situations.  A 1969 study sought to analyze the idea of social intelligence and introversion.  

In the study, the results showed that 18 of the introverted participants in the study scored higher 

on the social intelligence test than the highest-scoring extroverts (Johnson, 1969).  This signified 

that many people who exhibited signs of extroversion but claimed to be introverts were in fact 

skilled introverts, or introverts with significant social intelligence.  They could adapt to their 

surroundings so that they could be successful in the situations they were placed in.   



25 
 

Because six of the seven participants labeled themselves as introverted, there appeared to 

be a link between skilled introversion and people who studied abroad.  Of the six participants 

who claimed to be introverted, I labeled four of them as extroverted, 66.66%.  This supported the 

claim that people who studied abroad were more skilled introverts than the average student.  To 

further support this claim, I also identify as an introvert.  Although I claim to be introverted, 

many people who know me, including my parents have labeled me as extroverted, which 

illustrates how I was a skilled introvert.  Although I had only participated in short-term study 

abroad experiences while the students I interviewed participated in long-term study abroad 

experiences, I studied abroad nonetheless and I also expressed the qualities of skilled 

introversion.  This illustrated the idea the people who studied abroad and claimed to be 

introverted were more likely than not to be skilled introverts.   

Enlightenment.  Living in a different country and starting a completely new life opened 

opportunities for people to make realizations about themselves and the rest of the world that they 

never did before.  All the participants agreed they gained a new global perspective.  Global 

perspective was a viewpoint that sought to find relations between individuals, groups, or cultures 

in the world and how they were connected/ related (Research Institute, 2017).  Through their 

enlightenment and understandings of themselves, many of the participants realized there was 

more to life than the American Dream of school and work.  Previous research showed that 

through studying abroad, students experienced environments and viewpoints they could never 

have undergone at home (Landon, 2020).  It illustrated how studying abroad offered 

opportunities students could not obtain at their home universities.  Along with becoming more 

independent, the participants experienced more personal and unique changes as well.  A 2016 

study about globalization and studying abroad claimed that students who went abroad 
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experienced significant cognitive development, intrapersonal development, and interpersonal 

development (Davidson, 2016).  When abroad, students experience new cultures, people, and 

ways of life, they learn where they stand in the world in comparison to other people and cultures, 

they grow in maturity, and they gain a sense of social responsibility.  Through these experiences, 

students grow and change in their habits and beliefs because they are forced to look at the world 

through the perspectives of other people instead of just themselves.  Studying abroad forced 

students to experience changes in their selves and worldly perspectives.  

Self-Realization.  Participant B was a Middle Childhood Education major.  She 

knew that she wanted to teach, but she was not sure exactly where or what specialty.  While 

abroad, she realized she wanted to be an English teacher in a foreign country because she 

enjoyed studying abroad so much.  She claimed, “I’m Christian, so I sought out a small church 

that I could go to [in Thailand].  Through the church I was able to connect with an older Thai 

couple that used to teach abroad, and it showed me that I can have an impact on the students if I 

would teach abroad. I want to teach abroad” (Participant B).  Her time abroad solidified her 

desire to become a teacher, and it also showed her that she could make a career out of traveling; 

she could combine her professional desires with her personal ones.  For Participant B, she 

realized she could make a permanent life outside of the United States.  Another study also found 

similar results.  A 2015 study claimed students “begin  to  see  themselves  as  part  of  a  larger  

whole,  and  come  to  understand  that  the  world  extends  beyond  county,  state,  regional,  

and  national  boundaries [after their study abroad experience]” (Gaia, 2015).  After students 

experienced the world from studying abroad, they realized there was more to life than the small 

town they lived in.   
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Similar to Participant B, Participant C realized he could assimilate to another culture and 

make positive changes to his life.  He claimed, “I think it showed me I can adapt to another 

culture, live somewhere else, and become a different, better person.  I know I can overcome any 

challenge.  It made me more well-rounded” (Participant C).  When people lived in a new place 

with a different culture, they realized there was more to life than simply going to work, coming 

home, going to bed, and repeating it all over again for the next 40 years.   

 Participant F then offered a similar perspective as Participant C.  He claimed, “I am a 

very driven/ future oriented person.  Studying abroad muddies the waters a little bit.  It’s eye-

opening. You get to see there is more out there and become more culturally aware. Your cultural 

ideals are not necessarily human ideals” (Participant F).  He has experienced this enlightenment 

too because he realized his culture is not the only one out there; there are hundreds of thousands 

of other cultures in the world besides one’s own, and people live vastly different lives.  From his 

time abroad, he was not as worried about his future career as he was before going abroad and 

learned to live more in the moment.   

One of the most profound realizations came from Participant D.  He realized there was 

more to the world than the life he was living, and people needed to experience that 

enlightenment- that euphoria of understanding there was more to life than the life that people 

knew.  He said, “Before going to New Zealand, I would always see a lot of people who stay in 

the same place. They will go to a college in their hometown and stay there their whole lives.  

But, seeing a completely different culture, there are so many places in the world that have 

amazing cultures, and people are missing out on them. Going to New Zealand makes me want to 

travel more, and I realized I can do it all on my own now. I want to continue doing that. I 

realized there is more to life than just staying where I am. I want more out of my life than that. It 
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was one of the best experiences of my life. I don’t want to stay in the same place forever” 

(Participant D).  Not only did he become more independent, but he realized the world has seven 

billion people, seven continents, hundreds of countries, and he lived in only one town.  The 

world is an enormous place, and by only staying in one place for a lifetime limits a person’s 

cultural awareness, enlightenment, and sense of independence.  In this instance, Participant D 

experienced “the critical moment where learners have engaged with something novel, whether it 

is physical or psychological, is when reflection and critical reflection become imperative to the 

learning process” (Perry, 2012).  When he realized there was more to the world than his 

hometown, he experienced a sense of enlightenment and a kind of growth that only people who 

studied abroad can relate to.  He realized he wanted more out of his life than what his hometown 

in Pennsylvania had to offer.   

Global Perspective.  Many of the participants also came to realize the United 

States is not the center of the world: The United States is not the greatest nation in the world.  

There was a famous clip circulating the social media platforms of a scene from the HBO TV 

series, “The Newsroom.”  In that clip, the actor Jeff Daniels played a news anchor who 

responded to a person in the audience who asked why the United States was the greatest nation 

in the world.  To that, he replied that there was no evidence to support that claim.  He listed 

statistics illustrating how low the United States ranks to other countries in comparison to literacy, 

math, science, life expectancy, infant mortality, etc. (America, 2018).  Several participants also 

experienced an eye-opening moment where they realized the United States was not the center of 

attention as many Americans were taught, and one also realized how other governments were 

corrupt as well.  Here in the U.S, “we think America first, but we need to start thinking globally, 
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and being in that international school made me think maybe we should think more globally and 

have a global perspective because it is more important than ever” (Participant C). 

While abroad, Participant C heard a first-hand experience of the cruelty of the 

governments of other nations.  He recounted a story of one night when he was talking to one of 

his international friends who was a Syrian refugee.  That friend told Participant C about how he 

came to the Netherlands.  Participant C recalls, “he was on the Mediterranean and they [the 

refugees on a boat] got into Greek international waters, Greek soldiers boarded the boat, grabbed 

the keys, and threw them [the keys] overboard. They had to be rescued by the Red Cross or 

something.  He was very focused on integrating and assimilating into Swedish culture- trying his 

best to be a part of the society…” (Participant C).  Participant C’s friend was merely coming to a 

new country to start a new and better life.  However, the Greek government did not want the 

refugees in their country, a belief which many countries also hold, not just the Greeks.  For 

example, in the United States, Mexican immigrants are kept in cages at the southern border 

because the government does not want immigrants in the country.  The United State also had 

Chinese internment camps throughout the country to detain people of Asian descent during the 

second World War.  As another example, Uighur Muslims are being placed in concentration 

camps in China because of their religion.  Participant C’s experience with his friend illustrated 

perfectly how “developing a global perspective does not only mean recognizing differences 

across continents or countries, but rather integration of all racial, cultural, and religious 

backgrounds” (Braskamp, 2008).  Across the world, people of color are discriminated against for 

their skin color and religious beliefs that do not align with the European-decent appearance and 

belief system.  This experience opened Participant C’s eyes to how the world truly works, and he 
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was appalled by it.  If he did not have that interaction with his friend while abroad, he might 

never have learned about the corruption of the governments when it comes to immigration.     

Other participants also made realizations that their cultural approach to the world was not 

the only one.  Participant G remarked how everything in France and Europe in general was 

slower than in America.  People were not as career focused, they took longer lunches, started the 

day later, socialized more, etc. because instead of having a career focused society, France had 

more of a family-oriented approach where family came first above all else.  Participant B had a 

similar realization.  She claimed, “I think growing up in American culture I thought America was 

this huge place- I got the idea that the world revolves around us. But when I traveled, I realized 

there was more to the world than just us- especially with climate change. And we need to respect 

other people’s viewpoint...” (Participant B).  In the United States, people were taught the West is 

Best mentality, and never questioned it because U.S. citizens did not know any different, until 

they traveled.  The ability to travel and experience other cultures allowed people to understand 

there was more to the world than just life in the U.S. and there were more ways of life than just 

the American Dream.   
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General Discussion 

It is generally believed that long-term study abroad yields a greater impact on students 

than short-term study abroad.  However, not much research has been done on the impacts of 

short-term study abroad on students.  Through my research, I attempted to examine the benefits 

that students experienced from both short-term and long-term study abroad as well.  Both studies 

yielded significant results, however neither study had conclusive results as to which type of 

study abroad was most impactful and beneficial to students.   

Due to the COVID-19 pandemic occurring when I was starting to gather my data, I had to 

change the structure of my research.  I had just finished the Study 2 interviews with the seven 

participants when The United States began to shut down from the rapid spread of the virus.  

Because of that, I was unable to gather pre and post data for Study 1 from the students who were 

going to go participate in May-Term travel courses.  Therefore, the current study could not 

conclude with certainty that the students who studied abroad were directly changed or impacted 

from their experiences.   

 This current study also did not examine the impacts of living with host families as 

opposed to living in university housing or hotels for either short-term or long-term study abroad.  

Previous research found that living with host families significantly increased students’ growth in 

their global perspectives (Landon, 2020).   For Study 1, I did not ask the participants what their 

living situations were like while abroad.  For Study 2 however, I learned that all the participants 

living in university housing and none lived with host families.  Although the participants in 

Study 2 did not stay with host families, their stays still had impacts on the students.  All the 

participants lived abroad with other study abroad students, and they created meaningful, lasting 

relationships.  Two participants mentioned they were still in contact with their abroad 
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roommates.  Although this research did not differentiate the differences in benefits of living with 

a host family for short-term or long-term study abroad, the more engaged with the culture 

students were, the more they benefited from their time abroad.    

 In hindsight, there are multiple changes I would make to the research.  The first being I 

would have the participants in Study 2 also take the GPI and compare their results to the 

participants in Study 1 to see if there would be a significant difference in the answers between 

the long-term study abroad participants and the short-term study abroad participants.  I would 

also ask participants in Study 2 questions about if they could study abroad again, would they 

choose to live with a host family, would they rather have gone to school at their abroad 

university permanently, how would they compare American politics to the politics in their 

abroad country, etc.  I would also interview the short-term study abroad participants to compare 

their answers to the long-term study abroad participants.   

Although there was not a direct comparison made between the two studies to analyze the 

differences in benefits of the length abroad, most, if not all the participants believed studying 

abroad had a significant impact on them.  All the participants in Study 2 claimed they would 

encourage everyone to study abroad at some point in their academic careers, and almost all 

participants in both studies claimed studying abroad impacted their lives in one way or another.  

Specifically, in Study 2, participants claimed their time abroad was life-changing and said: “You 

realize there is more to the world than you really think- it opened my eyes” (Participant C); “It 

was one of the best experiences of my life” (Participant D); and “It’s eye-opening. You get to see 

there is more out there and become more culturally aware” (Participant F).  Students who studied 

abroad thought going abroad was a monumental experience that everyone should do at some 

point in their lives.   
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Appendix D: Global Perspectives Inventory  

 

The Global Pen,pect:ive Inventory (GPI) is protected by U.S. a nd International 0:ipyright laws. 

Reproduction ,1nd dlstrlbut Jon of the GPI Is .prohibited . 

Common GPI Survey Questions 
The common GPI SurveyQuestiOns, whioh include the core 35, are found on allGPI Form$ (i.e., New Stuclerrt, 

General, Study Ab roadj. These questions allow for comparison of student scores overtime {e.g., p re-pastj. 

Ple.-se r,1te your level o f c1greement with eiKh st<1ternent . 

I 
Strongly I ~0 I N t I I O I St rongly Agree ,,..ree eu ,a is.agree Disagree 

When I noi iceculiural differences, myruliure tends 0 0 0 0 0 
to have t he better approach. 

I have a dennl te purpose In my life. 0 0 0 0 0 

I can Cl(plain my personal ,ialues to people who are 
0 0 0 0 

different from me. 

Most of my friends are from my own eth n It 
0 0 0 0 0 

b3Ck&ro und . 

I think of my life in terms of glvirs back. to society. 0 0 0 0 

some peOJ]le have a culture and other$dO not . 0 0 0 0 0 

In different sen ires what Is right and wrong iS 0 0 
simple to determine. 

I am lnf0<med of current iSsues that Impact 0 0 0 0 0 
international relauons. 

I know who I am as a pel"5i0n. 0 0 0 0 0 

I feel threatened around people from backgrounds 0 0 0 0 0 
different from my own. 

I often get out of my comfort zone to better 
0 0 0 0 0 

undemand myself. 

I am willir-.i: to defend my own vie\\lS when they 
0 0 0 0 0 

differ from others. 

I understand the reasons and ca uses o f con Oict 0 0 0 0 
among nat iOnsof different cultures. 

I ,vork f0< the rights of others. 0 0 0 0 0 

I see myself ilH global cltl«:n. 0 0 0 0 0 

I take Into ilCcount different perspectives before 
0 0 0 0 0 

dr.,wl"' conduslons about the world a round me. 

I undemand how variOuHul tures of this world 
0 0 0 0 0 

int era.ct social ty. 

I put my beliefs Into a-ctlon by st.lndlng ,up for my 0 0 0 0 
principles. 

I consider different cultural perspectives when 0 0 0 0 
evaluat ln& global problem~. 

I rely prlmarityon au tho rities to determine what is 0 0 0 0 0 
true in the WO(ld. 

I know how to analyze the basic charcKterlstltsof a 
0 0 0 0 0 

culture. 
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l he Global Per$1ledive lnventtlry ,(GP1) is protected by U.S. a nd International C.01pyright laws, 

R.eproduct-lon .s,nd distribution d t:he GPI Is pi.,hlblted. 

I 

s1,onglv I A I N I I O I St rongtv 
,,

0 
gree eutra 1sagree D 

""ree ~gree 

I am sens11111e to those w ho aredisalminat ed 0 0 0 0 0 
against. 

I do not feel threot ened ernot lonally w·hen 
0 0 0 0 0 

presented with mult iple perspec:tlves. 

I freq uently Inter.Kt with people from i 
0 0 0 0 0 

rote/ethnk; group different f rgm my own. 

I am accept ing of people w ith different rel~ious 
0 0 0 0 0 

cJ nd splrltui!-1 trildltlons. 

I put the needs ofo t herS above my own personal 0 0 0 0 0 
wants. 

I can d iscuss cultural diffe rences from an informed 0 0 
perspective . 

I am develop I~ a meaningful philosophy o f life. 0 0 0 0 0 

1 lntentlonallyln~I~ people from many oultu r.il 
0 0 0 0 0 

backgrounds In my life. 

I rcJrely question w hat I have been ti!l(ht about 
0 0 0 0 0 

the world i!IA:JUnd me. 

I enjoy when my friends from other cultures teach 
0 0 0 0 0 

me abo ut ourcultur.i l differences. 

I consciously behave in terms o f mak.i~ a 
0 0 0 0 0 difference. 

I am open to people who strive to live I Ives very 0 0 
different from my own life style. 

volunteer!~ Is not an Important pr iority In my life. 0 0 0 0 0 

I freq uently lnter<Kt with people from i country 0 0 0 0 0 
different from my own. 

How o Id are you? 

Please ind ieate : 

0 Man 

0 Woman 

0 Tran~ender/Gender Nonoonforming 

0 Rather Not Say 

Sele-ct t he one t hat best dewlbesycu. 

0 American student i!lt cJn Amerlc.1n oollege/universlty 

0 Non-American srudent at an Ameriean col~e/un111ers1ty 

0 Other 
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The Gld>al Perspective Inventory (GPII is protected 'by U.S. and International O:Jpyright laws. 

Reproduction and dlstrlbutlon al the GPI Is pRJhlblted. 

Please indicate your raciaVethnic background [mark all that applyl 

□ Amer·ican Indian or Alaska Nat ive 

□ Asian 

□ Black or African American 

□ Hispanic, of any r<Ke 

□ N;itlve H,1walian or Other P«lflt I'1i!nder 

Cl White 

Which best desc~besyourcurrent academic standing? 

0 First year 

0 Sophomore 

0 Junior 

0 Senior 

0 Gr.1<luate Student 

My major field of study Is 

0 Agriculture ind n<1tur.1lreso1m:es 

0 Arts itn<I humitnltles 

0 Business 

0 CommunicaUons or Journalism 

0 Educat ion or Social Woflr. 

O EngIneer1rc 

0 Health and Medical PRJ fesslons 

0 Physical or Biological Sciences and Mathematics 

0 Social and beh;wloral Sciences 

0 Other 

What ~ s t he highest level o f formal educat ion for either o f your pi!rent:s7 
0 Lessthitn high school 

0 High school gr.iduate 

0 Some college 

0 Assoclilte' s Degree 

0 Baehelor's Degree 

0 Some graduate school 

0 Graduate degree (Masters, Doctorate, MD, JD, etc I 
0 DO not know 

Did ~ u begin college at this insti tution? 

0 Yes 

0 No 
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The GIQbal ~ 1"$pe<l:i~ l~n111ry (GP11 is prQt~ed byl),5, and In ternational Q1pyright.lilW$, 

Reprodu(tlon and distribution ol the GPI Is pivhlbited, 

GPI General i;orm Survey Qu~tions 
In addition tQ tM ((lmmQn GPI Su<veyQue$tiQn$, t he General FQfm indvd~ the fQIIQwing surv~ q u~ions. 

0 l 2 I 3 I 4 I 

Multicultural course addressing issues of race, ethnicity, gender, 
0 0 0 0 0 

dass, religion, orse,cual orientat ion 

Fort!lgn larguage course 0 0 0 0 0 

WO(ld history course 0 0 0 0 0 

Service-learn Ing course 0 0 0 0 0 

CourSe focu~ on significant glObaVintemat iOn;,I issues and 
0 0 0 0 0 

p10blems 

Course t hat includes opportunit ies forimensive dialogue among 0 0 0 0 0 
students w ith d ifferent backgrounds and betiefs 

Since coming to college, how o ften have )OU elCperienced t he follow ing with your faculty? 

S+ 

0 

0 

0 

0 

0 

0 

Nt'Ver I Rarely I Sometimes I Oft~n i~:~ 
Discussed course to pies, ideas, orronceptswith a faculty 

0 0 0 0 0 
member outside o f dass 

Discussed your academic performance w ith a faculty 0 0 0 0 0 
member 

The facultychallengestudents' views and perspecU~son a 
0 0 0 0 0 

topie du~111 dass, 

The faculty presemed Issues and p10blems In class from 0 0 0 0 0 
different cultural perspecthres, 

,,..,_ by tho Ro-,;h lnsiMo for St\ld ... In (dut- I Aplll l0 l8 5 
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The Gldbal Per$pect ive Inventory {GP1) is protected by U.S. and Internationa l Qlp yri,ght laws. 

Reproduct:lon .ind dlst, Jbl.lt.lon of the GPI .l$ 1prt1h lt,lt ed. 

Since coming t o college, how often have you participated in the following? 

I Never I Rarely I S-ome11mes I Often I ;~:vn 

Participated In events or activit ies sponsored by aro1.1ps 
renec ti~ your own cu It ural heritage 

Part lclp.it ed In events or iJJttlvltles sponsored bygrou,ps 
renec ti~ a cultural heritage different from your own 

Participated In religion orsplrltual iK!lvltl~ 

Participated in leadership programs that stress collaboration 
,tnd te<1m wor~ 

Part icipated in community service activities unrelated t o a 
courSe 

Attended a lecture/worltshop/carnpusdtsrusslon on 
internat ional or global issues 

Read a newspaper or news magazine (online or prln(I 

Watched news programs on television 

Followed an international even1/c~isis 

Discussed curren t event s with other students 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

Have you ever participated in a living..,feanning program with a global or international t heme? 

0 Yes 

0 No 

Prlorto this sem~teror quarter, how many quarters/semes1er I.we you studied abrooo? 

None 

0 A short term e11-perlence (summer/winter term I 
O one 
0 TWO 

0 More than TWO 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 
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The Global Penpective Inventory ,(GPI I is protected by U.S. and lnterna:'iona1 OJpy,~icht laws. 

R:eproduc:tllon a nd dlstrlbutilon of t:he GPI Is prohibit!~-

Please rate your level of agreement with each statement. 

I 
st,onglv I I I I st,ongtv AGree Neutral D~gree 
Agree D,~gree 

I have a strong sense of aff iii at lo n with rr'I'/ 
college/university. 

I feel that mycollege/1.1nlversltv community honors 
diversi ty and Internat ionalism. 

1 understand ttie ml~lon o f my college/un iversity. 

I am both cha llenged and supported a t rr'I'/ 
co I lege/u nlversity. 

I have been encouraged to cle\ll!lop my strengths 
and talents at my college/university. 

I feel I am a pa rt of a close and support Ille 
community of colleagues and f riends. 

0 

0 

0 

0 

0 

0 

0 

0 

GPI Study Abroad Form Survey Questions 

0 0 

0 0 

In addition to the Common GPI Survey Questions, the Study Abroad Form includes the follow ing survey questions. 

The StudyAbro.,d Form ls only c1 ppropnlate c1u p~ t-t~ forstudenu who Just completed c1n e;,cperience c1br0i!d . 

The Generc1I Form would serve c!S the study c1br0i!d pre-test. 

What Is your collegiat e GPA? 

How long was your most recent study abfoad experience,( the one you are Just con-pleting or just completed?) 
0 ShorMerm • summer session, January term 

0 Onet erm 

0 Twoterms 

Was English the primary language spoken in the cou ntry you studied a broad? 

Yes 

No 

Did ~u stc1ywlth a host f c1mlly wh ile studyingc1bro.,d? 

0 Yes 

0 No 

Did ~u complete an interns hip or service learning project while studying abroad? 
0 Yes 

0 No 
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lhe Global Pl!~ective Inventory (GPII is protected lby U.S. a nd International O>pyr'ight laws. 

Rep-oduct,lon .ind dl$til but,lon oft:he GPI 1$ prohibited. 

During the most recent studyabroac:l experience, how often did you partioipate in the fo llowing? 

I Ne~r I llarety I S-Omet 1mes I Often I ;~~: 

How often did you speak In the host count rys language In 
0 0 0 0 0 

the non-laJ'luage cou r,ses? 

Ho\\/ often did you spe.1k In the hoU country's lang~ge 
0 0 0 0 0 

outside of the cl&:Ssroom? 

Haw often did you Inter.Kt with lndhAduaJsf rom t he host 
0 0 0 0 0 

country outside of thec lilssroom 

Hc;n11 often did you reflect upon your experlentes .ibro.a<I 0 0 0 0 0 
through writ Ing/Jou rflil ling .is p.i rt of a course requ lrement7 

How often have you shared/discussed with others your 
0 0 0 0 0 ex pe ~iences abroad? 

How often did you feel immersed in the cu ltu re of the host 0 0 0 0 0 
country? 

How often did you Intentionally push yourself out o f your 0 0 0 
comfort zone? 

How often did you explore new habits and behaviors on 
0 0 0 

your own while studying abroad? 

Hc;n11 often did your d..ss ..sslgnrnents requ ire you to gather 
0 0 0 0 0 

informat ion from yoursurroundil'I community? 

Hc;n11 often did you communlc.newith your college friends 0 0 0 0 0 
and pa~ nts whilestudying<1brOiK!? 

Hc;n11often did you lnteri!Ct with students from ii reee/ethnlc 0 0 0 0 0 
group different from your own? 

H(l\11 often did you interact with students from a country 
0 0 0 0 0 

different from your c;n11n ? 
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The Gldbal Per$µective Inventory (GPI) is protecte d by U.S. and International Qipy,.ht laws. 

R:eproduc:Uon and dlst:r~butl on of the GPi Is prohibited. 

Respond to the fol lowing statements based on the most recent stu(fy abroad experience. 

I 
St,onglv I O I N I I I Strongly 
D

. txlgree I' LJt ri! l\grl"e An 
~gree ~ree 

I developed a strong relationship with one or more of 0 
my faculty while studying abroad. 

Theonsite staff <1brood took a genuine Interest In mot 
0 0 0 0 a 

development a:S a person. 

My lntera~t lor,j with the f~l.lltv $hoped the Wi!I/ I 0 a a 0 a 
understand the host c l.lltu re. 

MY study abroad experience "changed my ltfe.• 0 0 0 0 

My pre-de;parture orientation was very useful in 0 0 0 0 
preparing me to f"rt into the host culture. 

The hand-on e)!pef'lences in my study abroad dM:ses 
0 0 0 

helped me learn more effectively. 

My study abroad Instructors diallenged me and 
0 0 

provided thesuppofl I needed for effectl\le learning. 

My study <1broi!ld experience t.11.1ght me whi!t it 
0 a a 0 a 

means to be a globally competent person. 

I have a better understand Ing of \lfhot s 1:1 lls o nd 0 a 0 0 a 
C()mpetenclesare required In the global workplilce. 

Myst1.1dy <1broi!ld experience helped mede~lop 
C()mmunleotlon sl:llls thot wfll benefit me In the 0 0 0 0 0 
workploee In the fl.Jture. 

As o result of my study abroa"d experience, I plc!.n to 
get Involved In profession;,! ;,nd/or pe~n.il oetlvl\les 0 
relilted to global Issues. 



48 
 

Appendix E: Interview Questions 

 

1. What are you studying at Otterbein? 

2. How would you describe yourself in terms of personality and motivation? 

3. Where did you study abroad? 

4. When did you study abroad and for how long? 

5. Why did you decide to study abroad? 

6. Was your study abroad experience the first time you left the country? 

7. Did you travel alone or with others? 

8. If you can recall, how did you feel about international travel before you left? 

9. Did this experience expose you to cultures unlike your own?  

10. What was the most impactful/ memorable aspect of studying abroad? 

11. Do you believe you have changed and/or developed more as a person because of your 

study abroad experience? 

12. Would you consider your study abroad experience as a positive or negative experience? 

13. How did this experience impact/ change your global perspective (defined as: A viewpoint 

that tries to understand the place or places of individuals, groups, cultures and societies in 

the world and how they relate to each other)? 

14. What individual benefits have you experienced from studying abroad? 

15. What individual costs have you experienced from studying abroad? 

16. How has this experienced changed you as a person? 

17. Would you recommend other students to study abroad in the future?  Why or why not? 

18. Can you describe a euphoric moment that you experienced during your time abroad 

(regarding realizing your place in the world)? 

19. Do you believe studying abroad should be a requirement for educational institutions to 

implement for their students? 

20. Did this experience lead you to respect other cultures more than you did before traveling? 

Why or why not? 

21. Is there anything else you would like me to know about your time abroad? 
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Subject: Research Participation 

Hi again, 

THANK YOU SO MUCH for agreeing to do this-you are amazing! !! Attached to this email you will find two Word docs. If you could please 'sign' the consent form, 

fill out the survey and send them both back to me, I would appreciate it! 

Since both attachments are Word docs, I would recommend doing this on a computer. If you do not wish to answer any of the questions or do not want to 
continue participating in the research about your s tudy abroad experience, you do not have to and can stop any time. 

Thank you again and let me know if you have any questions! 

Gratefully, 
Kristen Zink 

Subject: Research Participation 

Hi there! 

Some of you may already know me, but if not, my name is Kristen Zink and I am a senior here at Otterbein. I am in the middle of my senior research project and 

was wondering if you could please help me out and participate in my research? My thesis is International Travel: A Qualitative Analysis About How Studying 
Abroad Opportunities Enhance One's Global Perspective and Self-Awareness. Basically I want to see t he personal impact st udying abroad had on you! If you 

choose to participate, all I would need from you is to sign a consent form and to fill out a quick survey (less than 10 minutes). I would be greatly appreciative if 
you participate! Please let me know- stay safe out there! 

Warmly, 
Kristen Zink 
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Appendix G: Study 1 Data 

 

Knowing Scale: 
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al IGlllil Highest l!'Ossible score 

78 5 
111 I 

109 5 
60 5 

102 5 
112 5 
85 5 
88 5 

108 5 
112 5 
93 5 
98 5 
89 5 
101 5 
98 5 

AF AG AH Al -312 \.lhen I notice cultural differences mg culture tends to have the better approach (reverse) 
4.269 I have a definite pu1pose in life 
4.192 I can explain my personal values to people who are different tha 
2.308 most of m11 friends are from m11 own ethnic back.around 'revers 

nme 

•l 
3.923 I think of mq life in terms of qi,..inq back : 
4.308 some people have a culture and others do not (reverse) 

3.4 
3.385 

in different settings what is right and wrong is simple to determin 
I am informed of cuuent issues tht impact international relation 

e (reverse) 
s 

4.154 I know who I am as a person 
4.308 I feel threatened around people from back.grounds different fro m my own (reverse) 
3.577 I often get out of my comfort zone to beuer understand myself 
3.769 I am willing to defend my own 1Jiews when they differ from others 
3.423 I understand the reasons and causes of conflict among nations of different cultures 
3.885 I work for the rights of others 
3.7691 I see mgself as a global citizen 

A. 

110 5 sions about the world around me 4.4 I take into account different p~rspectives before drawing conclu 
89 5 

106 5 
110 5 
95 5 

AC AD AE 

al IGIIB Highest l!'Ossible scor -78 5 
111 -~ 

109 ~ 
60 ~ 

102 ~ 
112 ~ 
85 5 
88 5 

108 ~ 
112 ~ 
93 ~ 
98 5 
89 5 
101 ~ 
98 ~ 

3.5611 understand how various cult1Jres of this world interact socially 
4.077 I put my beliefs into action by standing up for my principles 
4.23:~ er different cultural perspectives when evaluating global 
3.6~4 I rely primarily on authorities to determind what is true in the worl 

problems 
d(reverse) 

AF AG AH - Al 

312 \./hen I notice cultural differences mg culture tends to have the better approach (reverse) 
4.269 I have a definite purpose in life 
4.192 I can eicplain my personal values to people who are different th anme 

se) 2.308 mos:t of my friends are from my own ethnic background (rever 
3.923 I think of my life in terms of giving back 
4.308 some people have a culture and others do not (reverse) 

3.41 in different settings what is right and wrong is simple to determ ine (reverse) 
ns 3.38511 am informed of current issues tht impact international relatio 

4.15411 know who I am as a person 
4.308 I feel threatened around people from backgrounds different fr om my own (reverse) 

f 3.577 I often get out of my comfort zone to better understand mgsel 
3.769 I am willing to defend my own views when they differ from othe rs 
3.42311 understand the reasons and causes of conflict amonn natio ns of different cultures 
3.88511 work for the riqhts of others : 
3.769 I see- myself as a global citizen 

AJ 

110 5 lusions about the world around me 4.411 tak~ into account different perspectives before drawing cone 
89 5 

106 ~ 
110 ~ 
95 5 
95 5 

3.5611 understand how various cultures of this world interact sociall 
4.07711 put my beliefs into action by standing up for my principles 
4.231 I consider different cultural perspectives when evaluating glob al problems 

orld (reverse) 3.65411 rely primarily on authorities to determind what is true in thew 
3.654] I know ho~. to analyze basic cha•~cte_ris_tics of a c~lture 115.---------~5" 4 423 I am sens1t1ve to those who are d1sc11m1nated aga,nst 

108 · 5; 4.154 I do not feel threatened emotionally when presented with multiple perspectives 
99 5; 3.807 I frequently interact with people from a racelethnic group different from my own 
115 5; 4.423 I am accepting of people with different religious and spiritual traditions 
105 5 4.03811 put the needs of others above my own personal wants 
98 ;51----------r-.c3~.7~6~9lr.1' can discuss cultural differences from an informed perspactive 
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Social Interactions Scale:  

 

 

 

Intercultural Wonderment Scale: 
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72 
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5i-------
5 
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4,_ _____ _ 
4 
4 
4 
4 
4,_ _____ _ 

3.12 When I notice cultural differences, my culture tends to have the better approach (reverse) 
4.269 I have a definite purpose in life 
4.192 I can explain my personal values to people who are different than me 
2.308 most of my friends are from my own ethnic background (reverse) 

o not ee t reatene emobona y w en presente wit mu bp e perspectives 
3.807 I frequently interact with people from a race/ethnic group different from my own 
4.423 I am accepting of people with different religious and spiritual traditions 
4.038 I put the needs of others above my own personal wants 
3.769 I can discuss cultural differences from an informed perspactive 
4.077 I am developing a meaningful philosophy of life 
3.423 I intentionally involve people from many cultural backgrounds in my life 
3.654 I rarely question what I have been taught about the world around me (reverse) 
4.538 I enjoy when my friends from other cultures teach me about our cultural differences 
4.077 I consciously behave in terms of making a difference 
4.346 I am open to people who stive to live lives very different from my own lifestyle 
4.154 volunteering is not an important priority in my life (reverse) 
2. 769 I frequently interact with people from a country different from my own 

i..:ii . how oi ten .did you speaffn host country's languagi, ouside oi the classroom 
3.08 how often did you interact with individuals from the host country ourside of the classroom 

3.542 how o ften did you joumaU reflect as part of course requirement 
3.56: how often have you shared with o thers yo ur e>:periences abroad 
3.12 how often did you feel immersed in the culture of the host country 
3.28 how often did you intentionally push yourself out of your comfort zone 
3.12 how o ften did you explore new habits and behaviors o n your own while studying abro,ad 

? ~17 hnw n h i;,n rli/111n11r r.l;,,c;:c;: ;ac;:c;:innmi;,n t<. rPn11iri;. 11n11 tn n;ath .. r inlnrm;itinn hnm 11n1u <.1urn11nl1ir 
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. A B , C D G H K 

1 Themes Sex Year Abroad Academic YA location Body l anguage/ Personality What do I think? Friends & intro or extroversion Enlightenment/Changed PersJ)€<1ive loss of Nationalism (America is not the greatest nation in the world) 

2 Participant 

3 A M fall 2018 junior netherlands very open, did not hold back extrovert lnuavertf/Made Friends Easily: It did get me more interested in keepi Environmental consciousness- we're reaDy bad over here about taki 

4 s F spring2019 junior thiland shy, quick to answer, little t introvert lntravert//Made Friends: I made I think growing up in American cultur Yeah for sure. In America, I had never learned anything about Thailand. 

5 C M fall 2018 junior netherlands manspread, intelligent, tho extrovert lntravert//Yeah--my roommate v I think impactful-one of the Swedish In America we think America first, but we need tostart thinkinggloball 

6 D M fall 2018 junior newzealand confident yet shy, slightly a introvert lntraverted// ltwas hard some ti Seforegoingto New Zealand, I would It wasdiffarent being a minority there. Everyone knew I was an America 

7 E F fall 2019 s.enior south korea slightly hunched, nervous la introvert extravert//lt's hard to make frie I guess friendship over there was kin N/A 

8 F M fall 2019 junior netherlands very thoughtful, manspredin extrovert intravert//I probably have three Definitely. I learned a lotaboutAmeri I am a very driven/ future oriented person. and studying abroad muddi 

9 G F fall 2019 junior trance Legs crossed, sitting up strai exrovert intravert//I feel like I'm more of It made me a more independent per Yeah absolutely. I mean it is Europe so to an extent it is a similar mind! 
,n 

A B C ' D I E ' F G H K M N 0 p Q 

1 Topic ISex I Sport I Where? Personalil'ttEnvironment IConnecttoOthers •Travel Before/ Family Travel !Where From !Global Perspective I Friends I independent I Politics KSARequirement? I Recommend SA?_ 

2 Participant 

3 A 
I 

4 B 

5 C 

Psycho! Male (ex) Lax Netherland lntrovert-P I fe lt like I co [YES-With familytoScotland, New York Yes. Like I Yes- I mean Not a lot A requirement? l'l Oh 100J6yes. It's w< 

Educati Female Thailand Introvert- I But when I tr I'm Christian, so I ~YES-Hong Kongforbrother'ss Michigian I think rowin u i Yeah I thinks They ta I~ I don't think so. I Absolutely-if anyoni 

Finance Male Lax Netherland Introvert-I It was intere :NO-Yeah- I was the first pers Illinois/I Mo IY•1w..._ii\ Yeah- my I think it cha I thinkthi I can see itworkin Yeah, but I wouldn't 

6 D 

7 
8 
s 

1n 

Comput Male Lax NewZealan Motivated [YEr.-Germany ... I have four si Pennsylvani Before going to Nev At first, it I am very com Theywo1 No. I highly recomr Yes, !~without , 

Global S Female South Korea Extrovert- I It's hard tomakefri:Yer.-No, actually I wenttoHo I guess m !twas like ex J1 would say yes, ki~lwould. It's a good 1 

Finance Male Lax Netherland Introvert-I They definite IYEr.- ltwas the first t ime I left Michigian I realized how incre Global The othl' Is itfinanciallyfea! I think it would bee. 

English\ Female France Introvert- I' ?ver.-1 went to Taiwan when I About an ho Yeah absolutely. I It made me a Beingf~ _I don't know it sh~Absolutely! Handsc 
I 
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Appendix I: Study 1 Data Scales 

 

Knowing Scale: 

1. When I notice cultural differences, my culture tends to have the better approach. 

2. Some people have culture and others do not. 

3. In different settings what is right and wrong is simple to determine. 

4. I take into account different perspectives before drawing conclusions about the world 

around me. 

5. I consider different cultural perspectives when evaluating global problems. 

6. I rely primarily on authorities to determine what is true in the world. 

7. I rarely question what I have been taught about the world around me. 

Knowledge Scale: 

1. I am informed of current issues that impact international relations. 

2. I understand the reasons and causes of conflict among nations of different cultures. 

3. I understand how various cultures of this world interact socially. 

4. I know how to analyze the basic characteristics of a culture. 

5. I can discuss cultural differences from an informed perspective. 

Social Interactions Scale: 

1. Most of my friends are from my own ethnic background.  

2. I frequently interact with people from a race/ethnic group different from my own. 

3. I intentionally involve people from many cultural backgrounds in my life. 

4. I frequently interact with people from a country different from my own. 

Intercultural Wonderment Scale: 

1. How often did you interact with individuals from the host country outside of the 

classroom? 

2. How often did you feel immersed in the culture of the host country? 

3. How often did you intentionally push yourself out of your comfort zone? 

4. How often did you explore new habits and behaviors on your own while studying 

abroad? 
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