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Learning Outcomes 

• Describe research on concepts of Teaching 
and Learning 

• Critique your own learning preference and 
styles 

• Identify ideas for application of Learner-Based 
teaching concepts in your 
organizationBACKGROUNDQuestions at 
intervals, Slow me down 



Learning Paradigm vs. Instructional Paradigm 

 

Instructional Paradigm – straight line relationship 

Faculty      Student 

 

Learning Paradigm – feedback loop 

Faculty      Student 

Faculty     Student 



Ernest Boyer’s Model 

• “Scholarship Reconsidered” – 1990 

• Four areas of scholarship 

– Discovery – creation of knowledge 

– Integration – creating connection of knowledge 

– Application – engagement of knowledge 

– Teaching – exchange of knowledge 

• “Scholarship Assessed” – 1997 



Rubric for Assessment of Scholarship 

“Scholarship Assessed” defined these 
components for assessing scholarship: 

• Clear Goals 

• Appropriate Preparation 

• Appropriate Methods 

• Significant Results 

• Effective Presentation 

• Reflective Critique 





Bloom’s Revised Taxonomy Planning Framework 

Learning 

 

 

 

___________ 

Teaching 



Origin of Study 

• 2009-10 Teaching and Faculty Life Committee 
focused on theme of scholarship 

• Lourdes University faculty are evaluated on 
teaching 

• A self-study group developed to focus on the 
scholarship of teaching 

• Teaching as Scholarship 



Research Team 

• Christine Boudrie, MD; Assistant Professor of 
Biology 
– Target class – Freshman, Anatomy (pre-nursing) 

• Dariel Jacobs, PhD; Associate Professor of 
Education 
– Target class – Graduate Education, Introductory 

course 

• Paul D. Longenecker, RN, PhD; Assistant Professor 
of Business & Leadership 
– Target class – Senior level Business course 



My Plan for Studying Learning Process 

• Used Steve’s rubric of assessment model to 
develop teaching approach in classroom 

• Created “Course Critique of Learning 
Outcomes” tool (five stages of evolution) 

• Approach focused on me as a facilitator of 
learning. Underlying question was “how can I 
assess others unless I assess myself first”. 
Leadership perspective. 



Learning Process 

• Class selected – BUS 413 Organizational Behavior and 
Development (Fall 2010) 

• Explain the process at the beginning of first class (focus is on 
teacher, not the student) 

• Outlined content for the day at beginning of class 

– Learning Outcome 

– Preparation 

– Methods 

– Techniques 

• End of class critique – muddiest points (anonymous) 



Learning Process (Cont.) 

• Outlined content for next class at end of class 
– Learning Outcome 

– Preparation 

– Methods 

– Techniques 

• Next class 
– Review muddiest points from prior class 

– Reminder of Learning Outcome and process for 
today’s class 



Key issues 

• Safety of being honest (detail increased each 
time completed) 

• Doing what you said you were going to do  

– Being prepared 

– Follow-up on “muddiest points” 

– Refocus learning approach based on feedback 



Critique Tool - Final 

1. What was the Learning Outcome for today’s class? How well was the 
Learning Outcome addressed?  

2. How did the teacher demonstrate that he was adequately prepared for 
the class? Which resource was the most effective in helping you 
prepare for the class?  

3. Identify which methods that were used helped facilitate the best 
understanding of today’s Learning Outcome? What other methods 
could have been used to help with your understanding of Learning 
Outcome? 

4. Which teaching technique(s) worked the best at communicating the 
material in the clearest manner that helped in your understanding? 

5. Identify the single most “muddy” point discussed in class today?  



Scholarship of Teaching :  
Self-Study Findings   

Themes and patterns from the study: 

1. Engagement 

2. Roles: teachers, students & colleagues 

3. Relationships 

4. Milieu: time, place, space 

5. Missed Opportunities 

6. Resistance 

7. Being Present  

 



Self-Study: Themes and Patterns   

Six Facets of Understanding  
• Process 

– Explanation 
– Interpretation 
– Application 

• Outcomes 
– Perspective 
– Empathy 

• Implications 
– Self-Knowledge  
– Professional knowledge 



IMPLICATIONS 

 

So what does this mean to the  

Learning Process in the world of  

hospice and palliative care? 

 



Process: Interpretation 

Why does it matter?  

• Everyone, faculty, and students must learn the 
circumstances and situations for effective 
learning 

• Teaching  must be intentional towards 
learning outcomes 

• Everyone works in the time, space and place 
continuum 

•  “added value” knowledge or skill that can 
only be learned in class  



Process: Interpretation  

 

• Reflection on and in action while teaching is 
crucial for best learning 

 

• Build positive learning focused relationships 
with your students and your colleagues  

 



Process: Application 

How and where can we use this 
knowledge/skill/process in practice?  

 

• Formative assessment 

– communicate to both the student and educator 
what is clear 

– what needs to be re-taught and thus learned 

– in what way must the material be presented.  



Process: Application 

Best practice is a blend of many active learning 
situations:  

• Some lecture 

• Some small group 

• Some project learning 

• Some independent projects 

• Some large group activities  



Outcomes: Perspective  

Learning Paradigm vs. Instructional Paradigm 

 

• How do we know what our students have 
learned and can do? 

 

• How do our students know what they know 
and what they can do? 



Learning Paradigm vs. Instructional Paradigm 

 

Instructional Paradigm – straight line relationship 

Faculty      Student 

 

Learning Paradigm – feedback loop 

Faculty      Student 

Faculty     Student 



Outcome: Perspective  

What is justified for significant results?  
 
• Continual, quick feedback—what do both of you 

know 
• Students understand what and how they are to 

learn  
• Reflection on and in actions—note how the 

learning activities inform the learning 
• Explain what and how the students are to learn—

Learning and Understanding by Design  
 



Outcome: Perspective  

“So what?”  

 

Reflections  

Experiences  



Outcomes: Empathy 

  

• Empathy for students who will resist teaching 
and learning situations if they are not taught 
the benefits of “why and what” they should 
deeply learn from the experience 

 

• Empathy for yourself  against students “slings 
and arrows”  



Outcome: Empathy  

 

• Become present to your students—active and 
empathetic listening  

• Tap into the knowledge base that students 
bring 

 

 

 



Implications: Self-Knowledge  

 

• Know who you are:  
– values, morals, and ethics 

– why you are a hospice professional/educator,  in 
general and a “Your” Hospice’s educator, 
specifically  

• Know your students/educational population 

• Know and employ pedagogy in general and 
pedagogy specific to hospice & palliative care 

 



Implications: Professional Knowledge  

 

• Know that as an educational leader you are 
constantly increasing your circle of influence 

• Know that the work you do here at your 
organization matters profoundly to the current 
and future creation and sharing of knowledge 
and care.   



Wrap-up Question 

 

Where is the LEARNING CULTURE of  

your organization going and  

how are you influencing it? 

 

• What are the challenges that you face? 

• Preferred style of learning? 

• Type of feedback loop utilized? 



 

QUESTIONS/DISCUSSION 

 

MUDDIEST POINTS 



Contact Info 

Paul D. Longenecker RN, PhD 

Graduate Studies 

Dept. of Health & Sports Sciences 

Otterbein University 

Westerville, Ohio 

614-823-1083 

plongenecker@otterbein.edu  
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